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LIS S573 Education of Information Users 
Department of Library and Information Science 
Indiana University School of Informatics and Computing 
Indianapolis 
Spring 2023 

Section No.:  35842 
Credit Hours:   3 
Instructor:  Sara Lowe  
Email:   mlowe@iupui.edu (use Canvas Inbox for course matters) 
Prerequisites:  S500, S501, S516 or consent of instructor 
Instruction mode: Online 

COURSE DESCRIPTION 
This course covers the roles of librarians in adult education in public and academic libraries. 
Students explore instructional models, education and training theories, information literacy and its 
standards, and apply them to instructional design and practice. Topics include how to enhance 
learning opportunities and plan and evaluate using learning outcomes. 

EXTENDED COURSE DESCRIPTION 
This course is intended as a place for you to get theoretical and more practical exposure to the work 
of liaison and teaching librarians in academic library settings as well as librarians who teach (or do 
programming) in public libraries. Through the semester we’ll go through the entire “life cycle” of 
developing and assessing instruction within the context of adult education. 

Required Readings/Resources 

All required and suggested readings will be provided within Canvas (articles, book chapters) or in 
open educational resources. No textbook purchase is required. 

Since this course encompasses both academic and public library settings, readings are divided into 
three “buckets”: readings = everyone should read them; public = public library folks should read, 
academic library folks are welcome to read but not required to; academic = academic library folks 
should read, public library folks are welcome to read but not required to. Note: not all modules have 
readings across all three. 

Required Software 

mailto:mlowe@iupui.edu
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This course will primarily involve using software in the Microsoft Suite or Google (such as Word or 
Google Docs) as well as video capture such as Zoom and Kaltura. 

You have three sources for software: IUware, IUanyWare, Office 365 

• IUware (iuware.iu.edu/) allows students, faculty, and staff to download software at no 
charge. See What is IUware? (kb.iu.edu/d/agze) 

• IUanyWare (uits.iu.edu/iuanyware) uses a web browser or mobile app to run certain IU-
licensed software applications without your needing to install them on your device. See 
What is IUanyWare (kb.iu.edu/d/bbbr). Note: You will be asked to download and install Citrix 
Receiver the first time you use the full service. 

• Office 365 (uits.iu.edu/office365) is a subscription-based service free to all IU currently 
enrolled students that provides multiple options for accessing the newest versions of 
Microsoft Office. See About Microsoft Office 365 at IU (kb.iu.edu/d/bexq) 

For more details, see: About software at IU (kb.iu.edu/d/aclo) 

Canvas works best in the most recent version of Edge, Chrome, Firefox, or Safari browsers. Canvas 
does not support Internet Explorer. 

Teaching and Learning Methods 

Active learning (AL), project-based learning (PBL), peer feedback, and asynchronous use of Canvas.  

ASSESSMENTS 
Revised Bloom's Taxonomy (RBT) 

1. Knowledge/Remembering: The ability to recall or recognize specific information or data.  
2. Understanding: Understanding the meaning of informational materials, translation, 

interpolation and interpretation of instructions and problems.  
3. Application: The use of previously learned information in new and concrete situations to 

solve problems that have single or best answers.  
4. Analysis: Breaks down information/concepts into smaller components. Each component is 

identified and understood as is the relationship of these components to the whole.  
5. Evaluation: The ability to apply a criterion or set of standards to conclude a value judgment.  
6. Creation, Synthesis: The ability to merge knowledge into creating a new meaning or 

structure including demonstrating how and why various diverse elements work together.  

Principles of Graduate and Professional Learning (PGPL) 

https://iuware.iu.edu/
https://iuware.iu.edu/
https://kb.iu.edu/d/agze
https://kb.iu.edu/d/agze
https://uits.iu.edu/iuanyware
https://uits.iu.edu/iuanyware
https://kb.iu.edu/d/bbbr
https://kb.iu.edu/d/bbbr
https://uits.iu.edu/office365
https://uits.iu.edu/office365
https://kb.iu.edu/d/bexq
https://kb.iu.edu/d/bexq
https://kb.iu.edu/d/aclo
https://kb.iu.edu/d/aclo
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1. Demonstrating mastery of the knowledge and skills expected for the degree and for 
professionalism and success in the field  

2. Thinking critically, applying good judgment in professional and personal situations  
3. Communicating effectively to others in the field and to the general public  
4. Behaving in an ethical way both professionally and personally 

Framework for Information Literacy (FIL) 

The ACRL (Association of College and Research Libraries) Framework for Information Literacy is 
introduced throughout our curriculum. 

1. Authority is Constructed and Contextual 
2. Information Creation as a Process 
3. Information Has Value 
4. Research as Inquiry 
5. Scholarship as a Conversation 
6. Searching as Strategic Exploration 

 To learn more, go to  Framework for Information Literacy for Higher Education 
(www.ala.org/acrl/standards/ilframework) 

MLIS Program Learning Outcomes (PLGs) 

1. Connect core values and professional ethics to practice 
2. Facilitate engagement in the information ecosystem 
3. Curate collections for designated communities 
4. Lead and manage libraries, archives and other information organizations 
5. Organize and represent information 
6. Conduct systematic research to inform decisions 
7. Innovate professional practice with information services and technology 

Each student should not only read the assigned material but also arrive at a competent 
understanding of it prior to assessment. These measures will be used to assess student-learning 
outcomes: 

1. R: Reflections (4) – 5% each (20% total) 
2. P: IL Presentation* (1) – 20% 
3. C: Curriculum Map* (1) – 20% 
4. L: Lesson Plan* (1) – 20% 
5. F: Final Design Project (1) – 20%  

Assessments with an * include a peer review component. 

http://www.ala.org/acrl/standards/ilframework
http://www.ala.org/acrl/standards/ilframework
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Upon completion of this course, students 
will 

RBT PGPL FIL PLG Assessment 

Justify Information Literacy as a core 
component of critical thinking. 

5 1 1 1 R3, P 

Connect Information Literacy standards to 
library instruction. 

4 1 4 1 C, L 

Interpret library instruction models in a 
variety of settings and user populations. 

5 1, 3 5 7 R1, C, L, F 

Develop both class and program-level 
outcomes. 

6 2 2 7 C, L, F 

Evaluate education and training theories in 
the context of adult education. 

5 2 1, 5 6 R2, L 

Design assessment of library educational 
services (for advocacy and program 
improvement). 

6 1 4 4 R4, F 

Course Schedule 
Module 1 (Jan 9-22)  

NOTE: Each module equals 2 weeks. 

Topic:  
Introduction: The role of librarians in adult education 

Readings: 
Saunders, L. & Wong, M. A. (2020). Instruction in libraries and information centers. Chapter 1: Introduction: 

Instruction in libraries and information settings. Windsor & Downs Press. Available at 
https://iopn.library.illinois.edu/pressbooks/instructioninlibraries/  

Public: 
Curtis, Jessica A. (2019). Teaching adult learners: A guide for public librarians. Chapter 1: The growing role 

and impact of instruction in public libraries (pp. 1-8) & Chapter 2: Common learning populations and 
situations (pp. 9-22). Libraries Unlimited. Available at https://iucat.iu.edu/catalog/19202415.   

Häggström, B. M. (2004). The role of libraries in lifelong learning: Final report of the IFLA project under the 
Section for Public Libraries. (pp. 1-4). Available at http://archive.ifla.org/VII/s8/proj/Lifelong-
LearningReport.pdf.  

Nassimbeni, M., & Tandwa, N. (2008). Adult education in two public libraries in Cape Town: a case 
study. South African Journal of Libraries & Information Science, 74(1), 83–92. Available at 
https://sajlis.journals.ac.za/pub/article/view/1260.  

https://iopn.library.illinois.edu/pressbooks/instructioninlibraries/
https://iucat.iu.edu/catalog/19202415
http://archive.ifla.org/VII/s8/proj/Lifelong-LearningReport.pdf
http://archive.ifla.org/VII/s8/proj/Lifelong-LearningReport.pdf
https://sajlis.journals.ac.za/pub/article/view/1260
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Academic: 
ACRL Standards & Proficiencies for Instruction Librarians and Coordinators Revision Task Force. (2017, Apr 

28). Roles and strengths of teaching librarians. Available at 
https://www.ala.org/acrl/standards/teachinglibrarians.  

Ariew, S. A. (2014). How we got here: A historical look at the academic teaching library and the role of the 
teaching librarian. Communications in Information Literacy, 8(2), 208-224. Available at https://search-
ebscohost-com.proxy.ulib.uits.iu.edu/login.aspx?direct=true&db=lls&AN=100170837&site=ehost-live 

Assignment:  
Reflection 1  

Module 2 (Jan 23-Feb 5) 

Topic:  
Education and training theories within the context of adult education 

Readings: 
Cooke, N. A. (2010). Becoming an andragogical librarian: Using library instruction as a tool to combat library 

anxiety and empower adult learners. New Review of Academic Librarianship, 16(2), 208-227. Available 
at https://search-ebscohost-
com.proxy.ulib.uits.iu.edu/login.aspx?direct=true&db=a9h&AN=54594108&site=ehost-live.  

Gay, G. (2018). Culturally Responsive Teaching: Theory, Research, and Practice. Third edition. Chapter 2: 
Pedagogical Potential of Cultural Responsiveness (pp. 28-56), Chapter 6: Cultural Congruity in Teaching 
and Learning (pp. 202-248). Teachers College Press. Available at: https://iucat.iu.edu/catalog/19011085  

Merriam, S. B., & Bierema, L. L. (2013). Adult learning: Linking theory and practice. Chapter 2: Traditional 
learning theories (pp. 24-41), Chapter 3: Andragogy: The art and science of helping adults learn (pp. 42-
60), Chapter 11: Critical thinking and critical perspectives (pp. 212-237), and Chapter 12: Culture and 
context, theory, and practice in adult learning (pp. 238-258). Jossey-Bass, A Wiley Brand. Available at 
https://iucat.iu.edu/catalog/17825748.  

Saunders, L. & Wong, M. A. (2020). Instruction in libraries and information centers. Chapter 3: Learning 
theories: Understanding how people learn, and Chapter 5: Critical pedagogy: Challenging bias and 
creating inclusive classrooms. Windsor & Downs Press. Available at 
https://iopn.library.illinois.edu/pressbooks/instructioninlibraries/  

Public: 
Curtis, Jessica A. (2019). Teaching adult learners: A guide for public librarians. Chapter 3: An introduction to 

andragogy (pp. 23-30). Libraries Unlimited. Available at https://iucat.iu.edu/catalog/19202415.    

Academic 
Cowden, C., Seaman, P., Copeland, S., & Gao, L. (2021). Teaching with intent: Applying culturally responsive 

teaching to library instruction. portal: Libraries and the Academy, 21(2), 231-251. Available at: 
https://muse.jhu.edu/article/787866  

https://www.ala.org/acrl/standards/teachinglibrarians
https://search-ebscohost-com.proxy.ulib.uits.iu.edu/login.aspx?direct=true&db=lls&AN=100170837&site=ehost-live
https://search-ebscohost-com.proxy.ulib.uits.iu.edu/login.aspx?direct=true&db=lls&AN=100170837&site=ehost-live
https://search-ebscohost-com.proxy.ulib.uits.iu.edu/login.aspx?direct=true&db=a9h&AN=54594108&site=ehost-live
https://search-ebscohost-com.proxy.ulib.uits.iu.edu/login.aspx?direct=true&db=a9h&AN=54594108&site=ehost-live
https://iucat.iu.edu/catalog/19011085
https://iucat.iu.edu/catalog/17825748
https://iopn.library.illinois.edu/pressbooks/instructioninlibraries/
https://iucat.iu.edu/catalog/19202415
https://muse.jhu.edu/article/787866
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Suggested Reading: 
Arghode, V., Brieger, E. W., & McLean, G. N. (2017). Adult learning theories: Implications for online 

instruction. European Journal of Training and Development, 41(7), 593-609. Available at 
http://dx.doi.org/10.1108/EJTD-02-2017-0014 OR http://ulib.iupui.edu/cgi-
bin/proxy.pl?url=http://search.proquest.com/scholarly-journals/adult-learning-theories-implications-
online/docview/1946137056/se-2?accountid=7398.   

Gay, G. (2018). Culturally Responsive Teaching: Theory, Research, and Practice. Third edition. Teachers 
College Press. Available at: https://iucat.iu.edu/catalog/19011085. (The rest of the book.) 

Merriam, S. B., & Bierema, L. L. (2013). Adult learning: Linking theory and practice. Jossey-Bass, A Wiley 
Brand. Available at https://iucat.iu.edu/catalog/17825748. (The rest of the book.) 

 

Assignment:  
Reflection 2 

Module 3 (Feb 6-19) 

Topic:  
Information Literacy standards, critiques, & buy-in 

Readings: 
Association of College and Research Libraries. (2016). Framework for information literacy for higher 

education. Available at https://www.ala.org/acrl/standards/ilframework  

Association of College and Research Libraries. (2000). Information literacy competency standards for higher 
education. Available at https://alair.ala.org/handle/11213/7668  

Battista, A., Ellenwood, D., Gregory, L., Higgins, S., Lilburn, J., Harker, Y. S., & Sweet, C. (2015). Seeking 
social justice in the ACRL Framework. Communications in Information Literacy, 9(2), 111-125. 
http://dx.doi.org/10.15760/comminfolit.2015.9.2.188   

Drabinski, E., & Tewell, E. (2019). Critical information literacy. In R. Hobbs & P. Mihailidis (Eds.), The 
international encyclopedia of media literacy. (pp. 1-4). Available at 
https://academicworks.cuny.edu/gc_pubs/542/  

Heffernan, K. (2020). Loaded questions: The framework for information literacy through a DEI lens. College 
& Research Libraries News, 81(8), 382-386. Available at 
https://crln.acrl.org/index.php/crlnews/article/view/24597/32394   

Ludovico, C. (2017). Seeing the world through adult eyes. College & Research Libraries News, 78(5), 250-
254. https://crln.acrl.org/index.php/crlnews/article/view/16654/18103 

Saunders, L. & Wong, M. A. (2020). Instruction in libraries and information centers. Chapter 2: Visions for 
teaching in libraries: Information, technology, and other literacies, and Chapter 19: Marketing Library 
Instruction. Windsor & Downs Press. Available at 
https://iopn.library.illinois.edu/pressbooks/instructioninlibraries/  

http://dx.doi.org/10.1108/EJTD-02-2017-0014
http://ulib.iupui.edu/cgi-bin/proxy.pl?url=http://search.proquest.com/scholarly-journals/adult-learning-theories-implications-online/docview/1946137056/se-2?accountid=7398
http://ulib.iupui.edu/cgi-bin/proxy.pl?url=http://search.proquest.com/scholarly-journals/adult-learning-theories-implications-online/docview/1946137056/se-2?accountid=7398
http://ulib.iupui.edu/cgi-bin/proxy.pl?url=http://search.proquest.com/scholarly-journals/adult-learning-theories-implications-online/docview/1946137056/se-2?accountid=7398
https://iucat.iu.edu/catalog/19011085
https://iucat.iu.edu/catalog/17825748
https://www.ala.org/acrl/standards/ilframework
https://alair.ala.org/handle/11213/7668
http://dx.doi.org/10.15760/comminfolit.2015.9.2.188
https://academicworks.cuny.edu/gc_pubs/542/
https://crln.acrl.org/index.php/crlnews/article/view/24597/32394
https://crln.acrl.org/index.php/crlnews/article/view/16654/18103
https://iopn.library.illinois.edu/pressbooks/instructioninlibraries/
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Tewell, E. (2015). A decade of critical information literacy: A review of the literature. Communications in 
Information Literacy, 9(1), 24-43. http://dx.doi.org/10.15760/comminfolit.2015.9.1.174 

Public: 
Hall, R. (2010). Public praxis: A vision for critical information literacy in public libraries. Public Library 

Quarterly, 29(2), 162-175. https://doi.org/10.1080/01616841003776383 

Ireland, S., Grassian, E., & LeMire, S. (2017). For your information: Using information literacy in public 
libraries. Reference and User Services Quarterly, 57(1), 12-16. Available at https://www-jstor-
org.proxy.ulib.uits.iu.edu/stable/90014861  

Matteson, M. L., & Gersch, B. (2019). Unique or ubiquitous: information literacy instruction outside 
academia. Reference Services Review, 47(1), 73-84. Available at https://www-emerald-
com.proxy.ulib.uits.iu.edu/insight/content/doi/10.1108/RSR-12-2018-0075/full/html 

Academic: 
Cisse, S. (2016). The fortuitous teacher: A guide to successful one-shot library instruction. (Chapter 3, pp. 61-

85). Chandos Publishing. E-book available at https://iucat.iu.edu/catalog/16688541 

Gross, M., Latham, D., & Julien, H. (2018). What the framework means to me: Attitudes of academic 
librarians toward the ACRL framework for information literacy for higher education. Library & 
information science research, 40(3-4), 262-268. Available at https://www-sciencedirect-
com.proxy.ulib.uits.iu.edu/science/article/pii/S0740818818301567  

Tewell, E. C. (2018). The practice and promise of critical information literacy: Academic librarians' 
involvement in critical library instruction. College & Research Libraries, 79(1), 10-34. Available at 
https://crl.acrl.org/index.php/crl/article/view/16616/18453   

Suggested: 
Drabinski, E. (2014). Toward a kairos of library instruction. The Journal of Academic Librarianship, 40(5), 

480-485. Available at https://www.sciencedirect.com/science/article/pii/S009913331400086X 

Elmborg, J. (2006). Critical information literacy: Implications for instructional practice. The Journal of 
Academic Librarianship, 32(2), 192-199. Available at 
https://www.sciencedirect.com/science/article/pii/S0099133305001898  

Assignments:  
Reflection 3 
IL Presentation 

Module 4 (Feb 20-Mar 5) 

Topic:  
Optimizing learning opportunities & thinking programmatically  

Readings: 
Archambault, S. G., & Masunaga, J. (2015). Curriculum mapping as a strategic planning tool. Journal of 

Library Administration, 55(6), 503–519. https://doi.org/10.1080/01930826.2015.1054770.  

http://dx.doi.org/10.15760/comminfolit.2015.9.1.174
https://doi.org/10.1080/01616841003776383
https://www-jstor-org.proxy.ulib.uits.iu.edu/stable/90014861
https://www-jstor-org.proxy.ulib.uits.iu.edu/stable/90014861
https://www-emerald-com.proxy.ulib.uits.iu.edu/insight/content/doi/10.1108/RSR-12-2018-0075/full/html
https://www-emerald-com.proxy.ulib.uits.iu.edu/insight/content/doi/10.1108/RSR-12-2018-0075/full/html
https://iucat.iu.edu/catalog/16688541
https://www-sciencedirect-com.proxy.ulib.uits.iu.edu/science/article/pii/S0740818818301567
https://www-sciencedirect-com.proxy.ulib.uits.iu.edu/science/article/pii/S0740818818301567
https://crl.acrl.org/index.php/crl/article/view/16616/18453
https://www.sciencedirect.com/science/article/pii/S009913331400086X
https://www.sciencedirect.com/science/article/pii/S0099133305001898
https://doi.org/10.1080/01930826.2015.1054770
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Center for Teaching. (2021). Bloom’s Taxonomy. Vanderbilt University. Available at 
https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/.  

Center for Teaching and Learning. (n.d.) Writing and assessing student learning outcomes. IUPUI. Available 
at https://ctl.iupui.edu/Resources/Preparing-to-Teach/Writing-and-Assessing-Student-Learning-
Outcomes. 

LeMire, S., & Graves, S. J. (2019). Mapping out a strategy: Curriculum mapping applied to outreach and 
instruction programs. College & Research Libraries, 80(2), 273–288. 
https://doi.org/10.5860/crl.80.2.273.  

Public: 
Gross, M., Mediavilla, C., & Walter, V. A. (2016). Five steps of outcome-based planning and evaluation for 

public libraries. Chapter 1: Outcomes, services, and programs, and OBPE; Chapter 2: Gathering 
information (pp. 1-30). American Library Association. E-book available at 
https://iucat.iu.edu/catalog/17570671. 

Lear, B. W. (2013). Adult Programs in the Library. Second edition. ALA Editions. Available at 
https://iucat.iu.edu/catalog/18534814.  

Rosichan, S. (2020). Application of GIS in mapping of adult literacy outreach programs and potential areas 
of impact and need. Public Library Quarterly, 39(4), 346–362. 
https://doi.org/10.1080/01616846.2019.1657789.  

Academic: 
Buchanan, H., Webb, K. K., Houk, A. H., & Tingelstad, C. (2015). Curriculum mapping in academic 

libraries. New Review of Academic Librarianship, 21(1), 94–111. 
https://doi.org/10.1080/13614533.2014.1001413.  

Charles, L. H. (2015). Using an information literacy curriculum map as a means of communication and 
accountability for stakeholders in higher education. Journal of Information Literacy, 9(1), 47–61. 
https://doi.org/10.11645/9.1.1959.  

Dubicki, E. (2019). Mapping curriculum learning outcomes to ACRL’s Framework threshold concepts: A 
syllabus study. Journal of Academic Librarianship, 45(3), 288–298. 
https://doi.org/10.1016/j.acalib.2019.04.003.  

Langan, K. A. & Sachs, D. E. (2017). Chapter 5. Mapping information literacy to a first-year writing 
curriculum. In B.K. West, K. D. Hoffman, & M. Costello (Eds.), Creative instructional design: Practical 
applications for librarians. (pp. 55-72). Association of College & Research Libraries. E-book available at 
https://iucat.iu.edu/catalog/17310008. 

Oakleaf, M. (2009). The information literacy instruction assessment cycle. Journal of Documentation, 65(4), 
539-560. Available at https://www-emerald-
com.proxy.ulib.uits.iu.edu/insight/content/doi/10.1108/00220410910970249/full/html. 

O’Clair, K. (2017).  Chapter 2. Intentionally planning information literacy instruction. In B.K. West, K. D. 
Hoffman, & M. Costello (Eds.), Creative instructional design: Practical applications for librarians. (pp. 
11-28). Association of College & Research Libraries. E-book available at 
https://iucat.iu.edu/catalog/17310008. 

https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/
https://ctl.iupui.edu/Resources/Preparing-to-Teach/Writing-and-Assessing-Student-Learning-Outcomes
https://ctl.iupui.edu/Resources/Preparing-to-Teach/Writing-and-Assessing-Student-Learning-Outcomes
https://doi.org/10.5860/crl.80.2.273
https://iucat.iu.edu/catalog/17570671
https://iucat.iu.edu/catalog/18534814
https://doi.org/10.1080/01616846.2019.1657789
https://doi.org/10.1080/13614533.2014.1001413
https://doi.org/10.11645/9.1.1959
https://doi.org/10.1016/j.acalib.2019.04.003
https://iucat.iu.edu/catalog/17310008
https://www-emerald-com.proxy.ulib.uits.iu.edu/insight/content/doi/10.1108/00220410910970249/full/html
https://www-emerald-com.proxy.ulib.uits.iu.edu/insight/content/doi/10.1108/00220410910970249/full/html
https://iucat.iu.edu/catalog/17310008
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Webb, K. K. (2020). Curriculum mapping in academic libraries revisited: Taking an evidence-based 
approach. College & Research Libraries News, 81(1), 30–33. https://doi.org/10.5860/crln.81.1.30.  

Module 5 (Mar 6-19) 

Topic:  
Information Literacy applied to instructional design and practice 

Readings: 
Bergstrom-Lynch, Y. (2019). LibGuides by design: Using instructional design principles and user-centered 

studies to develop best practices. Public Services Quarterly, 15(3), 205–
223. https://doi.org/10.1080/15228959.2019.1632245 

Bowles-Terry, M. (2015). Classroom Assessment Techniques for Librarians. Classroom Assessment for 
Librarians: An Introduction (pp. xi-xxi) & Appendix 1: Learning Outcomes (pp. 107-111). Association of 
College and Research Libraries. E-book available at https://iucat.iu.edu/catalog/18244648.  

Bunch, J. M. (2009). An approach to reducing cognitive load in the teaching of introductory database 
concepts. Journal of Information Systems Education, 20(3), 269–275. Available at 
https://www.ulib.iupui.edu/cgi-
bin/proxy.pl?url=https://search.ebscohost.com/login.aspx?direct=true&db=bth&AN=44447195&site=e
host-live.  

Center for Teaching and Learning. (n.d.) Classroom Assessment Techniques (CATs). IUPUI. Available at 
https://ctl.iupui.edu/Resources/Assessing-Student-Learning/Classroom-Assessment-Techniques-CATs  

Center for Teaching and Learning. (n.d.) Planning a Learning Session. IUPUI. Available at 
https://ctl.iupui.edu/Resources/Preparing-to-Teach/Planning-a-Learning-Session  

Cook, D., & Klipfel, K. (2015). How do our students learn? An outline of a cognitive psychological model for 
information literacy instruction. Reference & User Services Quarterly, 55(1), 34-41. Available at 
https://www-jstor-org.proxy.ulib.uits.iu.edu/stable/refuseserq.55.1.34  

Goodsett, M., Miles, M., & Nawalaniec, T. (2020). Reimagining research guidance: Using a comprehensive 
literature review to establish best practices for developing LibGuides. Evidence Based Library & 
Information Practice, 15(1), 218–225. https://doi.org/10.18438/eblip29679  

Kearsley, G. & Culatta, R. (2021). Conditions of Learning (Robert Gagne). InstructionalDesign.org. Available 
at https://www.instructionaldesign.org/theories/conditions-learning/ 

Klipfel, K. M., & Brecher, C. D. (2017). Learner-centered pedagogy: Principles and practice. Chapter 1: What 
is learner-centered pedagogy? American Library Association. Available at 
https://www.ulib.iupui.edu/cgi-bin/proxy.pl?url=https://ebookcentral.proquest.com/lib/iupui-
ebooks/detail.action?docID=6166807 

Lierman, A., & Santiago, A. (2019). Developing online instruction according to best practices. Journal of 
Information Literacy, 13(2), 206–221. https://doi.org/10.11645/13.2.2649  

Pickens, K. (2017). Applying cognitive load theory principles to library instructional guidance. Journal of 
Library & Information Services in Distance Learning, 11(1/2), 50-58. Available at 
https://www.tandfonline.com/doi/full/10.1080/1533290X.2016.1226576  

https://doi.org/10.5860/crln.81.1.30
https://doi.org/10.1080/15228959.2019.1632245
https://iucat.iu.edu/catalog/18244648
https://www.ulib.iupui.edu/cgi-bin/proxy.pl?url=https://search.ebscohost.com/login.aspx?direct=true&db=bth&AN=44447195&site=ehost-live
https://www.ulib.iupui.edu/cgi-bin/proxy.pl?url=https://search.ebscohost.com/login.aspx?direct=true&db=bth&AN=44447195&site=ehost-live
https://www.ulib.iupui.edu/cgi-bin/proxy.pl?url=https://search.ebscohost.com/login.aspx?direct=true&db=bth&AN=44447195&site=ehost-live
https://ctl.iupui.edu/Resources/Assessing-Student-Learning/Classroom-Assessment-Techniques-CATs
https://ctl.iupui.edu/Resources/Preparing-to-Teach/Planning-a-Learning-Session
https://www-jstor-org.proxy.ulib.uits.iu.edu/stable/refuseserq.55.1.34
https://doi.org/10.18438/eblip29679
https://www.instructionaldesign.org/theories/conditions-learning/
https://www.ulib.iupui.edu/cgi-bin/proxy.pl?url=https://ebookcentral.proquest.com/lib/iupui-ebooks/detail.action?docID=6166807
https://www.ulib.iupui.edu/cgi-bin/proxy.pl?url=https://ebookcentral.proquest.com/lib/iupui-ebooks/detail.action?docID=6166807
https://doi.org/10.11645/13.2.2649
https://www.tandfonline.com/doi/full/10.1080/1533290X.2016.1226576
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Saunders, L. & Wong, M. A. (2020). Instruction in libraries and information centers. Chapter 4: Active 
learning: Engaging people in the learning process, Chapter 6: Accessibility and universal design for 
learning: Serving students with disabilities, Section III: Instructional design (Chapters 7-14), and Chapter 
20: Coordinating Instructional Programs (through Scaffolding and Curriculum Mapping). Windsor & 
Downs Press. Available at https://iopn.library.illinois.edu/pressbooks/instructioninlibraries/ 

Wiggins, G. P., & McTighe, J. (2005). Chapter 1: Backward Design. In Understanding by design. Association 
for Supervision and Curriculum Development. E-book available at 
https://iucat.iu.edu/catalog/7065190. 

Public: 
Curtis, Jessica A. (2019). Teaching adult learners: A guide for public librarians. Chapter 13: Assessment tools 

and strategies. Libraries Unlimited. Available at https://iucat.iu.edu/catalog/19202415.  

Gross, M., Mediavilla, C., & Walter, V. A. (2016). Five steps of outcome-based planning and evaluation for 
public libraries. Chapter 3: Determining outcomes (pp. 31-40). American Library Association. E-book 
available at https://iucat.iu.edu/catalog/17570671 

Suggested Reading to help with Lesson Plan assignment: 
Bowles-Terry, M. (2015). Classroom Assessment Techniques for Librarians. Association of College and 

Research Libraries. E-book available at https://iucat.iu.edu/catalog/18244648. 

Assignment:  
Curriculum Map 

Module 6 (Mar 20-Apr 2) 

Topic:  
Library instruction models 

Readings: 
Hua, Y. (2003). Individual research consultation service: An important part of an information literacy 

program. Reference Services Review, 31(4), 342-350. Available at 
http://dx.doi.org/10.1108/00907320310505636  

Saunders, L. & Wong, M. A. (2020). Instruction in libraries and information centers. Section IV: Teaching 
across venues and modalities. Windsor & Downs Press. Available at 
https://iopn.library.illinois.edu/pressbooks/instructioninlibraries/ 

Public: 
Curtis, Jessica A. (2019). Teaching adult learners: A guide for public librarians. Chapter 7: Passive 

Instruction, Chapter 8: Helping the individual: Teaching one-on-one, Chapter 9: Class and group 
instruction, & Chapter 10: Online teaching. Libraries Unlimited. Available at 
https://iucat.iu.edu/catalog/19202415.  

Gross, M., Mediavilla, C., & Walter, V. A. (2016). Five steps of outcome-based planning and evaluation for 
public libraries. Chapter 4: Designing programs and services (pp. 41-52). American Library Association. 
E-book available at https://iucat.iu.edu/catalog/17570671 

https://iopn.library.illinois.edu/pressbooks/instructioninlibraries/
https://iucat.iu.edu/catalog/7065190
https://iucat.iu.edu/catalog/19202415
https://iucat.iu.edu/catalog/17570671
https://iucat.iu.edu/catalog/18244648
http://dx.doi.org/10.1108/00907320310505636
https://iopn.library.illinois.edu/pressbooks/instructioninlibraries/
https://iucat.iu.edu/catalog/19202415
https://iucat.iu.edu/catalog/17570671
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Academic: 
Cisse, S. (2016). The fortuitous teacher: A guide to successful one-shot library instruction. (Sections 2.2-2.4, 

pp. 37-59). Chandos Publishing. E-book available at https://iucat.iu.edu/catalog/16688541 

Fisher, Z. (2017). Facing the frames: Using the Framework as a guide for a credit-bearing information 
literacy course. College & Research Libraries News, 78(7), 354–358. 
https://doi.org/10.5860/crln.78.7.354  

Pagowsky, N. (2021). The contested one-shot: Deconstructing power structures to imagine new futures. 
College and Research Libraries, 82(3), 300-309. Available at 
https://crl.acrl.org/index.php/crl/article/view/24912/32746  

Pagowsky, N. (2022). Critique as care: Disrupting narratives of the one-shot instruction model. College and 
Research Libraries, 83(5), 713-725. Available at https://crl.acrl.org/index.php/crl/article/view/25576  

Assignment:  
Lesson Plan  

Module 7 (Apr 3-16) 

Topic:  
Outcomes-based planning & evaluation  

Readings: 
Arellano Douglas, V. (2020). Moving from critical assessment to assessment as care. Communications in 

Information Literacy, 14(1), 46–65. https://doi.org/10.15760/comminfolit.2020.14.1.4 

Larsen, R. W. (2011). Developing program level outcomes. Montana State University Office of Academic 
Affairs and Provost. Available at 
https://www.montana.edu/provost/documents/assessment/002%20Developing%20Program%20Learn
ing%20Outcomes.pdf  

Saunders, L. & Wong, M. A. (2020). Instruction in libraries and information centers. Chapter 20: 
Coordinating Instructional Programs (starting at Program Assessment). Windsor & Downs Press. 
Available at https://iopn.library.illinois.edu/pressbooks/instructioninlibraries/ 

Public: 
Gross, M., Mediavilla, C., & Walter, V. A. (2016). Five steps of outcome-based planning and evaluation for 

public libraries. Chapter 5: Evaluating programs and services & Chapter 6: Sharing Results (pp. 53-82). 
American Library Association. E-book available at https://iucat.iu.edu/catalog/17570671 

Academic: 
Oakleaf, M. (2010). The value of academic libraries: A comprehensive research review and report. Executive 

Summary. Association of College and Research Libraries. 
https://www.ala.org/acrl/sites/ala.org.acrl/files/content/issues/value/val_summary.pdf (If you’d like 
you can read the full report at 
https://www.ala.org/acrl/sites/ala.org.acrl/files/content/issues/value/val_report.pdf)  

https://iucat.iu.edu/catalog/16688541
https://doi.org/10.5860/crln.78.7.354
https://crl.acrl.org/index.php/crl/article/view/24912/32746
https://crl.acrl.org/index.php/crl/article/view/25576
https://doi.org/10.15760/comminfolit.2020.14.1.4
https://www.montana.edu/provost/documents/assessment/002%20Developing%20Program%20Learning%20Outcomes.pdf
https://www.montana.edu/provost/documents/assessment/002%20Developing%20Program%20Learning%20Outcomes.pdf
https://iopn.library.illinois.edu/pressbooks/instructioninlibraries/
https://iucat.iu.edu/catalog/17570671
https://www.ala.org/acrl/sites/ala.org.acrl/files/content/issues/value/val_summary.pdf
https://www.ala.org/acrl/sites/ala.org.acrl/files/content/issues/value/val_report.pdf
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Suggested Readings  
Association of College and Research Libraries. (2018, February 12). Standards for Libraries in Higher 

Education. https://www.ala.org/acrl/standards/standardslibraries   
Clarke, R. I., Stanton, K. L., Grimm, A., & Zhang, B. (2022). Invisible labor, invisible value: Unpacking 

traditional assessment of academic library value. College and Research Libraries, 83(6), 926-945. 
Available at https://crl.acrl.org/index.php/crl/article/view/25683  

 

Module 8 (Apr 17-April 30) 

Topic:  
Putting it all together: From Instruction to Evaluation 

Assignments:  
Final Design Project 
Reflection 4 

EXPECTATIONS, GUIDELINES, AND POLICIES 
Deliverables 

You are responsible for completing each deliverable (e.g., reflection, final project) by its deadline 
and submitting it by the specified method. Deadlines and submission instructions are outlined in 
the syllabus or in supplementary documents accessible through Canvas. In fairness to the instructor 
and students who completed their work on time, a grade on a deliverable shall be reduced 10%, if 
it is submitted late and a further 10% for each 24-hour period it is submitted after the deadline. 

For citation purposes, all MLIS students use the 7th edition of the Publication Manual of the 
American Psychological Association. This publication will help you structure your writing artifacts 
(e.g., research papers), write clearly and concisely, follow grammatical rules, and appropriately 
attribute source material. The Department of Library and Information Science values and expects 
quality, graduate-level writing. 
 
American Psychological Association. (2020). Publication manual of the American Psychological 
Association (7th ed.). https://doi.org/10.1037/0000165-000  
 

Your Questions, Concerns, and Comments 

Please do not hesitate to contact the instructor directly via Canvas mail with any questions. If 
needed, the instructor will also use Canvas Announcements to notify the entire group (e.g., syllabus 
change, instructor availability, etc.). 

https://www.ala.org/acrl/standards/standardslibraries
https://crl.acrl.org/index.php/crl/article/view/25683
https://doi.org/10.1037/0000165-000%20%E2%80%8B
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If you have problems accessing Canvas, please contact the University Information Technology Services 
(UITS) Support Center at uits.iupui.edu or 317-274-HELP. All course Announcements will be found in 
Canvas along with the course schedule, assignments, and other course documents. 

Attendance 

The course will be taught entirely online including web-based readings and resources, threaded 
discussions, plus online presentations and activities. 

This course assumes that students can work independently. There are no required face-to-face 
meetings. There are no required synchronous online meetings. However, students are encouraged 
to e-mail or arrange an online chat with the instructor at any time. 

A basic requirement of this course is that you will participate in all class activities and conscientiously 
complete all required course assignments. Students are expected to complete the assignments, 
quizzes, and projects on time, which is your attendance. 

Incompletes 

Incompletes are not automatically granted. You may arrange a grade of “I” or incomplete for a 
course with an instructor for special circumstances. Students need to have completed the majority 
of course work (75%+) at an acceptable level of achievement. You and the instructor must agree 
upon the terms for completing the course. Students who have multiple incompletes (2 or more) will 
be blocked from registering for additional LIS courses until there is only one (or zero) outstanding 
incomplete, or the student presents the department chair with a plan of action for completing all 
incompletes in a timely way. 

Deadlines for the work for an incomplete to be finished are at the instructor’s discretion. The 
deadline can be no longer than 1 year from the end of the semester, but can be earlier if the 
instructor specifies that. Left unchanged, an Incomplete automatically becomes an F after one year. 
See: Student Central: Incompletes (studentcentral.iupui.edu/grades-progress/incompletes.html) 

GRADING SCALE 
Grade Description 
A (100% to 96%) Outstanding achievement. Student performance demonstrates full 

command of the course materials and evinces a high level of originality 
and/or creativity that far surpasses course expectations. 

A- (95.9% to 90%) Excellent achievement. Student performance demonstrates thorough 
knowledge of the course materials and exceeds course expectations by 
completing all requirements in a superior manner. 

https://uits.iupui.edu/
https://uits.iupui.edu/
https://studentcentral.iupui.edu/grades-progress/incompletes.html
https://studentcentral.iupui.edu/grades-progress/incompletes.html
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Grade Description 
B+ (89.9% to 87%) Very good work. Student performance demonstrates above-average 

comprehension of the course materials and exceeds course expectations 
on all tasks as defined in the course syllabus. 

B (86.9% to 84%) Good work. Student performance meets designated course 
expectations, demonstrates understanding of the course materials, and 
performs at an acceptable level. 

B- (83.9% to 80%) Marginal work. Student performance demonstrates incomplete 
understanding of course materials. 

C+ through C- (79.9 % to 
70%) 

Unsatisfactory work. Student performance demonstrates incomplete 
and inadequate understanding of course materials. An incomplete may 
be granted under special circumstances. 

D through F (69.9 % >) Student has failed the course. An incomplete is not an available option. 

Note that to satisfy a core requirement, grade must be B- or above. For electives, grade must be C 
or above (and overall GPA 3.0 or above). 

MLIS PROGRAM OUTCOMES 
The Master of Library Science (M.L.S.) program prepares students to become reflective practitioners 
who connect people and communities with information. Upon completion of the M.L.S. program, 
graduates are prepared to meet the program outcomes. 

See M.L.I.S. Program goals: (soic.iupui.edu/lis/master-library-science/learning-outcomes/) 

ALA CORE COMPETENCIES 
A person graduating from an ALA-accredited master’s program in library and information studies 
should know and, where appropriate, be able to meet the ALA standards. 

See: ALA Core Competences of Librarianship 
(www.ala.org/educationcareers/sites/ala.org.educationcareers/files/content/careers/corecomp/c
orecompetences/finalcorecompstat09.pdf)  

CODE OF CONDUCT 
All students should aspire to the highest standards of academic integrity. Using another student’s 
work on an assignment, cheating on a test, not quoting or citing references correctly, or any other 
form of dishonesty or plagiarism shall result in a grade of zero on the item and possibly an F in the 

https://soic.iupui.edu/lis/master-library-science/learning-outcomes/
http://www.ala.org/educationcareers/sites/ala.org.educationcareers/files/content/careers/corecomp/corecompetences/finalcorecompstat09.pdf
http://www.ala.org/educationcareers/sites/ala.org.educationcareers/files/content/careers/corecomp/corecompetences/finalcorecompstat09.pdf
http://www.ala.org/educationcareers/sites/ala.org.educationcareers/files/content/careers/corecomp/corecompetences/finalcorecompstat09.pdf
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course. Incidences of academic misconduct shall be referred to the Department Chair and repeated 
violations shall result in dismissal from the program. 

All students are responsible for reading, understanding, and applying the Code of Student Rights, 
Responsibilities and Conduct and in particular the section on academic misconduct. Refer to The 
Code of Student Rights (studentcode.iu.edu/) 

All students must also successfully complete How to Recognize Plagiarism: Tutorials and Tests 
(plagiarism.iu.edu). 

You must document the difference between your writing and that of others. Use quotation marks 
in addition to a citation, page number, and reference whenever writing someone else’s words (e.g., 
following the Publication Manual of the American Psychological Association).  

Academic Misconduct 

1. Cheating: Cheating is considered to be an attempt to use or provide unauthorized 
assistance, materials, information, or study aids in any form and in any academic exercise or 
environment.  

a. A student must not use external assistance on any “in-class” or “take-home” 
examination, unless the instructor specifically has authorized external assistance. 
This prohibition includes, but is not limited to, the use of tutors, books, notes, 
calculators, computers, and wireless communication devices. 

b. A student must not use another person as a substitute in the taking of an examination 
or quiz, nor allow other persons to conduct research or to prepare work, without 
advanced authorization from the instructor to whom the work is being submitted. 

c. A student must not use materials from a commercial term paper company, files of 
papers prepared by other persons, or submit documents found on the Internet. 

d. A student must not collaborate with other persons on a particular project and submit 
a copy of a written report that is represented explicitly or implicitly as the student’s 
individual work. 

e. A student must not use any unauthorized assistance in a laboratory, at a computer 
terminal, or on fieldwork. 

f. A student must not steal examinations or other course materials, including but not 
limited to, physical copies and photographic or electronic images. 

g. A student must not submit substantial portions of the same academic work for credit 
or honors more than once without permission of the instructor or program to whom 
the work is being submitted. 

h. A student must not, without authorization, alter a grade or score in any way, nor alter 
answers on a returned exam or assignment for credit. 

https://studentcode.iu.edu/
https://studentcode.iu.edu/
https://studentcode.iu.edu/
https://plagiarism.iu.edu/
https://plagiarism.iu.edu/
https://plagiarism.iu.edu/
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2. Fabrication: A student must not falsify or invent any information or data in an academic 
exercise including, but not limited to, records or reports, laboratory results, and citation to 
the sources of information. 

3. Plagiarism: Plagiarism is defined as presenting someone else’s work, including the work of 
other students, as one’s own. Any ideas or materials taken from another source for either 
written or oral use must be fully acknowledged, unless the information is common 
knowledge. What is considered “common knowledge” may differ from course to course.  

a. A student must not adopt or reproduce ideas, opinions, theories, formulas, graphics, 
or pictures of another person without acknowledgment. 

b. A student must give credit to the originality of others and acknowledge indebtedness 
whenever:  

 directly quoting another person’s actual words, whether oral or written; 
 using another person’s ideas, opinions, or theories; 
 paraphrasing the words, ideas, opinions, or theories of others, whether oral 

or written; 
 borrowing facts, statistics, or illustrative material; or 
 offering materials assembled or collected by others in the form of projects or 

collections without acknowledgment 

c. Interference: A student must not steal, change, destroy, or impede another student’s 
work, nor should the student unjustly attempt, through a bribe, a promise of favors 
or threats, to affect any student’s grade or the evaluation of academic performance. 
Impeding another student’s work includes, but is not limited to, the theft, 
defacement, or mutilation of resources so as to deprive others of the information 
they contain. 

d. Violation of Course Rules: A student must not violate course rules established by a 
department, the course syllabus, verbal or written instructions, or the course 
materials that are rationally related to the content of the course or to the 
enhancement of the learning process in the course. 

e. Facilitating Academic Dishonesty: A student must not intentionally or knowingly 
help or attempt to help another student to commit an act of academic misconduct, 
nor allow another student to use his or her work or resources to commit an act of 
misconduct. 

OTHER POLICIES 
1. Administrative withdrawal: A basic requirement of this course is that students complete all 

required course activities. If a student is unable to attend, participate in, or complete an 
assignment on time, it is the student’s responsibility to inform the instructor. If a student 
misses more than half of the required activities within the first 25% of the course without 
contacting the instructor, the student may be administratively withdrawn from this course. 
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Administrative withdrawal may have academic, financial, and financial aid implications. 
Administrative withdrawal will take place after the full refund period, and a student who has 
been administratively withdrawn from a course is ineligible for a tuition refund. Contact the 
instructor with questions concerning administrative withdrawal. Learn more at IUPUI 
Administrative Withdrawal Policy (studentcentral.iupui.edu/register/administrative-
withdrawal.html 

2. Civility: To maintain an effective and inclusive learning environment, it is important to be an 
attentive and respectful participant in all course exercises. IUPUI nurtures and promotes “a 
campus climate that seeks, values, and cultivates diversity in all of its forms and that provides 
conditions necessary for all campus community members to feel welcomed, supported, 
included, and valued” (IUPUI Strategic Initiative 9). IUPUI prohibits “discrimination against 
anyone for reasons of race, color, religion, national origin, sex, sexual orientation, marital 
status, age, disability, or veteran status” (Office of Equal Opportunity). Profanity or 
derogatory comments about the instructor, fellow students, invited speakers, or any 
members of the campus community shall not be tolerated. A violation of this rule shall result 
in a warning and, if the offense continues, possible disciplinary action. 

3. Communication: For online courses, the instructor or teaching assistant should respond to 
emails within two Indiana University working days, which excludes weekends and holidays. 
The instructor should accept appointments for face-to-face, telephone, or teleconferenced 
meetings, and announce periods of extended absence in advance. 

4. Conferences: To present research at an academic conference as speaker is commendable 
and aligns with the educational and research mission of the school and university. However, 
instructors can only provide accommodations for absences if a student is presenting work, 
such as a paper or poster, or is supported by a school or campus-level scholarship. The 
student should request from the instructor accommodation for an absence as soon as 
possible upon paper, poster, or scholarship acceptance. In the request for accommodation 
for absence, the student should provide supporting documentation of acceptance as well as 
confirmation from their mentor or campus sponsor that the presentation is to meet a 
research, educational, or diversity objective. Permission is granted at the discretion of the 
instructor. Students should not expect an exception for nonacademic conferences 
or conferences at which the student is not presenting as speaker. Travel arrangements 
should not be made until the student has received permission from the instructor. 

5. Counseling and Psychological Services (CAPS): Students seeking counseling or other 
psychological services should contact the CAPS office at 274-2548 or capsindy@iupui.edu. 
For more information visit the CAPS website (iupui.edu/health-wellness/counseling-
psychology/) 

6. Course evaluations: Course evaluations provide vital information for improving the quality 
of courses and programs. Students are not required to complete a course or instructor 
evaluation for any section in which they are enrolled at the School of Informatics and 
Computing. Course evaluations are completed in Canvas (Course Questionnaire). Course 
evaluations are open from the eleventh week. Course evaluations are anonymous, which 
means that no one can view the name of the student completing the evaluation. In addition, 
no one can view the evaluation itself until after the instructor has submitted the final grades 

https://studentcentral.iupui.edu/register/administrative-withdrawal.html
https://studentcentral.iupui.edu/register/administrative-withdrawal.html
mailto:capsindy@iupui.edu
http://studentaffairs.iupui.edu/health-wellness/counseling-psychology/
http://studentaffairs.iupui.edu/health-wellness/counseling-psychology/
http://studentaffairs.iupui.edu/health-wellness/counseling-psychology/
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for the course. In small sections, demographic information should be left blank, if it could be 
used to identify the student. 

7. Disabilities policy: In compliance with the Americans with Disabilities Act (ADA), all qualified 
students enrolled in this course are entitled to reasonable accommodations. Please notify 
the instructor during the first week of class of accommodations needed for the course. 
Students requiring accommodations because of a disability must register with Adaptive 
Educational Services (AES) and complete the appropriate AES-issued before receiving 
accommodations. Students with learning disabilities for which accommodations are desired 
should contact the Adaptive Educational Services office on campus, and inform the 
instructor as soon as possible: Adaptive Educational Services (AES) 
(diversity.iupui.edu/offices/aes/index.html), or 317-274-3241. 

8. Email: Indiana University uses your IU email account as an official means of communication, 
and students should check it daily. Although you may have your IU email forwarded to an 
outside email account, please email faculty and staff from your IU email account. 

9. Emergency preparedness: Know what to do in an emergency so that you can protect 
yourself and others. For more information, visit the emergency management website at 
Protect IU (protect.iu.edu/emergency-planning/emergency-contact/iupui.html). 

10. University policies: Numerous policies governing IU faculty and students may be found at 
University Policies (policies.iu.edu/categories/academic-faculty-students.html). 

11. No class attendance without enrollment. Only those who are officially enrolled in this 
course may attend class unless enrolled as an auditor or making up an Incomplete by prior 
arrangement with the instructor. This policy does not apply to those assisting a student with 
a documented disability, serving in an instructional role, or administrative personnel. See 
Register: Get ready to take classes (studentcentral.iupui.edu/register/index.html). 

12. Religious holidays: Students seeking accommodation for religious observances must submit 
a request form to the course instructor by the end of the second week of the semester. For 
information visit You have the right to observe religious holidays 
(studentcentral.iupui.edu/calendars/holidays/index.html). 

13. Right to revise: The instructor reserves the right to make changes to this syllabus as 
necessary and, in such an event, will notify students of the changes immediately. 

14. Sexual misconduct: IU does not tolerate sexual harassment or violence. For more 
information and resources, visit Stop Sexual Violence (stopsexualviolence.iu.edu/) 

15. Student advocate: The Office of Student Advocacy and Support assists students with 
personal, financial, and academic issues. The Student Advocate is in the Campus Center, 
Suite 350, and may also be contacted at 317 274-4431 or studvoc@iupui.edu. For more 
information visit Office of Student Advocacy and Support 
(studentaffairs.iupui.edu/advocacy-resources/index.html). 

MISSION STATEMENT 
The Mission of IUPUI is to provide for its constituents’ excellence in 

• Teaching and Learning; 

https://diversity.iupui.edu/offices/aes/index.html
https://diversity.iupui.edu/offices/aes/index.html
https://protect.iu.edu/emergency-planning/emergency-contact/iupui.html
https://protect.iu.edu/emergency-planning/emergency-contact/iupui.html
https://policies.iu.edu/categories/academic-faculty-students.html
https://policies.iu.edu/categories/academic-faculty-students.html
https://studentcentral.iupui.edu/register/index.html
https://studentcentral.iupui.edu/register/index.html
https://studentcentral.iupui.edu/calendars/holidays/index.html
https://studentcentral.iupui.edu/calendars/holidays/index.html
http://stopsexualviolence.iu.edu/
http://stopsexualviolence.iu.edu/
mailto:studvoc@iupui.edu
https://studentaffairs.iupui.edu/advocacy-resources/index.html
https://studentaffairs.iupui.edu/advocacy-resources/index.html
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• Research, Scholarship, and Creative Activity; and 
• Civic Engagement. 

With each of these core activities characterized by 

• Collaboration within and across disciplines and with the community; 
• A commitment to ensuring diversity; and 
• Pursuit of best practices. 

IUPUI’s mission is derived from and aligned with the principal components—Communities of 
Learning, Responsibilities of Excellence, Accountability and Best Practices—of Indiana University’s 
Strategic Directions Charter.  

STATEMENT OF VALUES 
IUPUI values the commitment of students to learning; of faculty to the highest standards of 
teaching, scholarship, and service; and of staff to the highest standards of service. IUPUI recognizes 
students as partners in learning. IUPUI values the opportunities afforded by its location in Indiana’s 
capital city and is committed to serving the needs of its community. Thus, IUPUI students, faculty, 
and staff are involved in the community, both to provide educational programs and patient care 
and to apply learning to community needs through service. As a leader in fostering collaborative 
relationships, IUPUI values collegiality, cooperation, creativity, innovation, and entrepreneurship as 
well as honesty, integrity, and support for open inquiry and dissemination of findings. IUPUI is 
committed to the personal and professional development of its students, faculty, and staff and to 
continuous improvement of its programs and services. 
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